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1. Introduction 
 
What is giftedness?  And who are gifted? How can we identify them?   Reading in early age or before primary 
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school, understanding novel concepts easily, having extra ordinary abilities in one or more areas and mastering new 
skills are indicators of being gifted and these children can be identified by their parents or the other people.  
At first glance giftedness might be seen as a privilege given to child but at the same time it brings many 
problems. Understanding and meeting their needs, and giving them appropriate education may be a problem at home 
and school.   Sometimes the parents who have gifted child are aware of these problems and therefore they don’t 
want to label their children as gifted.   
 
1. Characteristic of gifted children 
 
Gifted and talented children are also like the other children in many perspectives.  Some are healthy and well 
coordinated, whereas others are not. Some are extremely popular and well liked, but others are not. Some are well 
adjusted; others are not (Kirk et al., 2009). Although there are many similarities between gifted children and the 
others, in some areas they can show different characteristics. And Clark (2002) put gifted children under different 
categories including: 
Cognitive characteristic, such as advanced comprehension, different interest and high curiosity, high level of 
language development and verbal ability; affective (feeling) characteristics, such as being aware of his difference, 
sense of humor, idealism and perfectionism; physical characteristic, discrepancy between physical and intellectual 
development, and low tolerance;intuitive characteristics, such as being curious and open to new experiences; and 
societal characteristics, such as strongly motivated by self-actualization needs, being interested in  social problems 
and their solutions, leadership, and involvement with the meta-needs of society (i.e., justice, truth, beauty). 
 
2. Types of giftedness; linguistic (verbal) intelligence and second language education 
 
Intelligence is an indicator of being gifted. But sometimes they are confusing because obtaining high IQ 
score in intelligence tests doesn’t make child gifted. These children might be bright but not gifted. Beyond IQ, 
Gardner defines intelligence as "the capacity to solve problems or to fashion products that are valued in one or 
more cultural setting" (Gardner & Hatch, 1989). When it is considered the most up-to-date Gardner’s Multiple 
Intelligence model children can be gifted in a range of domains and our ability to identify giftedness is likely to be 
better in some areas than in others (Robinson 1987). 
According to Sternberg’s theory (1985), instead of one type of intelligence or general intelligence there are three 
different intelligences; analytic, practical and creative. 
Howard Gardner (Gardner, 1999) also believes that intelligence can be seen in many different areas and he 
identifies eight different intelligences; logical mathematical, linguistic, musical, spatial, bodily-kinaesthetic, 
interpersonal (understanding of others), intrapersonal (understanding of self), and naturalist (the ability to interact 
with nature) In today’s world there are other intelligences in the literature, like Naturalistic Intelligence, Emotional 
intelligence, Moral Intelligence, Spiritual Intelligence.  
The earliest recognizable intelligence among the gifted children is linguistic intelligence. Gifted children with 
advanced verbal skills show some different characteristics than their peer groups. There are also some factors such 
as intelligence, verbal ability, memorizing, personality, bilingual background that help us explore gifted and talented 
foreign language learners.  
Exploring the gifted children in early ages and fostering their skills is very crucial for their development and 
parents and teachers should be responsible for this.  
With the little help of parents and teachers gifted children can acquire second language easily.  
  
4.  Problems gifted children face at school 
 
4.1.  Teachers’ perception of giftedness and their attitudes towards gifted children  
   
Teachers’ knowledge and training about giftedness play important role to have positive attitude towards gifted 
children. The teachers with no or less knowledge about giftedness may misperception and myths about giftedness. 
Some of them are: 
• Every child is gifted.  
• There is no gifted child. 
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• he has a disability, so he cannot be gifted. 
• Intelligence is fixed and doesn’t change. Many teachers link intelligence to just heredity and ignore the other 
factors. If gifted child isn’t identified in early grades by classroom teachers it is very difficult to be identified as 
gifted in later grades.  
 
 
The other problem is teachers’ personality. The authoritarian teacher who sees himself as an authority figure in 
the classroom may have fear for losing his or her influence because of gifted children.   
Many gifted children are left to their own abilities and talents because teachers believe that they are somehow 
successful and well behaved, and they do not ‘look stuck’ and in need of help (Eyre 1997; Wolfle 1989).  
Some teachers believe that gifted children somehow are academically successful because of this little attention is 
paid on them. From this perspective it is very difficult to make the gifted children love schools and lessons. 
 
4.2.   Instructional methods 
  
Some instructional method such as direct instructional, drill and practice and lecture methods are more preferred 
by teachers in language teaching process.  These methods, which are teacher oriented, need more teacher 
participation. Direct instructional method is effective when the new task is presented for slow and young learners. In 
drill and practice method, the class is thought based on repeating and rehearsing, which causes boredom for gifted 
children.   
 
4.3.  Material used in the lesson 
 
The materials designed in second language teaching sometimes don’t meet the needs of gifted children.  
Specifically some drill practices in course and grammar books can become unbearable for them. Instead of giving 
the “fill in the blanks type” writing example teachers should focus on “open-ended,” free expression, and 
communicative-type exercises. Repeating or doing the same activity again and again is just time consuming for 
gifted children Dialogue memorization, pattern drilling and similar instructional strategies should be lessened. 
Teachers should use communicative exercises, such as gaming, simulation, role-playing for gifted children.  
 Teachers should arrange varied experiences such as multimedia presentations, guest speakers, and field 
trips to make lesson more interesting and attractive. 
 
5. Conclusion and recommendations  
 
Teaching gifted children a new language may become a difficult task for parents and teachers if they don’t know 
how to deal with them. Below some suggestions following for both parents and teachers to overcome those 
problems: 
• Parents can make their gifted children exposed to foreign languages in early ages. They provide enriched 
learning atmosphere at home.  
• Teachers and school administrators should provide imbedded language programs for gifted children with 
advanced language skills.   
• School administrators provide seminars and conferences about gifted children to their teachers. 
• The materials used in language teaching should be redesigned to meet gifted children needs. 
• Teachers should arrange varied experiences such as multimedia presentations, guest speakers, and field trips to 
make lesson more interesting and attractive. 
 
Maker and Nielson (1996) suggested a set of “principles” to help teachers in modifying learning environments 
for gifted learners. 
The environment should 
1.  be learner-centered rather than teacher- or content-centered; 
2.  focus on independence rather than emphasizing dependence; 
3.  be open rather than closed to new ideas, innovations, and exploration; 
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4.  promote acceptance rather than judgment; 
5.  focus on complexity rather than simplicity; 
6.  provide for a variety of group options rather than one grouping as a general organization; 
 
  
References 
 
Braggett, E.J (.1994)  Developing programs for gifted students: a total-school approach Hawker Brownlow, Melbourne. 
Clark, B. (2002). Growing up gifted (6th ed.). Upper Saddle River, NJ: Merrill/Prentice Hall. 
Eyre, D. (1997) Able children in ordinary schools David Fulton, London. 
Gardner, H. (1999). Intelligence reframed: Multiple intelligences for the 21st century. New York: Basic Books. 
Gardner, H., & Hatch, T. (1989). “Multiple Intelligences Go To School: Educational Implications of the Theory of Multiple Intelligences.” 
Educational Researcher, 18(8), 4-9. 
Kirk, S. A., Gallagher, J. J., Coleman, M. R., & Anastasiow, N. J. (2009). Educating exceptional children (12th ed.). Belmont, CA: 
Robinson, N.M. (1987) ‘The early development of precocity’ Gifted Child Quarterly vol. 31, no. 4, pp. 161–4. 
Sternberg, R. J. (1985). Beyond IQ: A triarchic theory of human intelligence. New York: Cambridge University Press. Wadsworth/Cengage 
Learning. 
 
 
 
 
